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SA forges ahead with motherBY AMY MUSGRAVE

T

he debate about the
right of mother-tongue
learning in South African schools has been
ongoing for years, in a country
with 11 official languages.
But it is finally gaining momentum and looks set to be placed
firmly on the government’s policy radar, with the Department of
Basic Education in consultation
with key stakeholders on how
to move forward.
While some believe that
the move will put children
at some disadvantage when
they start their tertiary education or enter the workplace, Angie Motshekga, Minister of Basic Education, is pushing ahead
with the policy change, because
more than 80 percent of learners
in the country do not have English as their mother tongue.
She argues that a serious debate on mother-tongue learning
and teaching is critical as well
as introducing new policies because as long children are forced
to learn in English or Afrikaans
until they matriculate, they
are greatly disadvan-

taged. The minister’s assertion
is backed by local and international education specialists.

Basic Education Minister Angie Motshekga

African languages are used as
a medium of instruction mainly
in Grades 1 to 3. After that,
learners move to English
or Afrikaans.
Elijah Mhlanga,
spokesperson
for
Basic
Education,
says that
the
National Curriculum
Statem e n t
(NCS)
f o r
Grades
1-12 encourages learners to
learn through their
home language or languages, not limiting it to
the Foundation Phase.
The Constitution as well
as the Bill of Rights speak

to introducing positive measures
to elevate the status of and advancement of indigenous languages, which were diminished
by the Apartheid government.
“Section 29(2) of the Bill of
Rights has direct bearing to the
minister’s indication and provides that ‘everyone has the
right to receive education in the
official language or languages
of their choice in public educational institutions where that
is reasonably practicable’,” says
Mhlanga.
“The Language of learning and
teaching can be selected from
any of the official languages. The
NCS and the LiEP (Language in
Education Policy) advocate for
an additive bi/multilingualism
approach that encourages learners to learn through their home
language as long as it is feasible,
as well as to learn other languages. Additive bi/multilingualism
allows maintenance of learners’
home language as they acquire
additional languages as subjects
or as languages of instruction,”
explains Mhlanga.
And the country’s National
Development
Plan
recommends
that children’s
home
languages
be
used
for
learning
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tongue education plan
and teaching for longer periods
and that English be introduced
much earlier in the foundation
phase.
This is in line with research
from the UN Educational, Scientific and Cultural Organisation (Unesco), which says that
mother-tongue education is a
key factor for inclusion and quality learning, and it also improves
learning outcomes and academic
performance. This is crucial,
especially in primary school to
avoid knowledge gaps and increase the speed of learning and
comprehension.
Where to from here

According to Mhlanga, the department is in discussions with
the National Education Collabo-

ration Trust on putting a plan in
place.
“The implementation plan to
scale this initiative will be made
public after its fully consulted on
and it has been adopted by the
Council of Education Ministers,”
he says.
It is still early days and undecided if mother-tongue teaching
and learning will apply to all subjects. Details of how scaling African languages Mother Tongue
Based Bilingual Education (MTBBE), will be contained in the
implementation plan.
MTBBE is already being piloted in the Eastern Cape. Acting
on its initiative, it started utilising isiXhosa and Sesotho as the
medium of instruction beyond
the Foundation Phase. In 2012,
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72 schools in Comfimvaba District started using the two languages for teaching and learning
Mathematics, Natural Sciences
and Technology, and Social Sciences in Grades 4 to 6.
Currently, 2,015 schools are
implementing the programme
across all 12 districts. Learners in
these schools are allowed to learn
all the content subjects through
their home languages up to
Grade 8. Mhlanga says Grade 9 is
planned to be phased in in 2023
to complete the Senior Phase.
Due to positive results, in 2020,
a total of 61,464 learners in 745
schools in quintiles 1 to 3 were
exposed to bilingual examinations for Mathematics, Life Sciences and History, last year the
number of schools increased
to 795 and pupils increased to
86,620, and Physical Sciences,
Agricultural Sciences and Accounting were added.
“It has not yet been determined
whether the scaling thereof will
follow the Eastern Cape model
of starting with two content subjects (Mathematics and Natural
Sciences and Technology), while
incrementally adding more subjects in subsequent years or an
alternative model. The targeted
grades have also not been agreed
upon. The implementation plan,
once adopted, will contain all
those details,” says Mhlanga.
What will happen to English
learning

The department does not foresee any pitfalls once a learner
starts higher education or enters
the job market as all the country’s schools offer English either
as a Home Language or First Additional Language from Grade 1.
English will be one of the critical
pillars of the African Languages
Mother Tongue Based Bilingual
Education programme.
“The DBE is mindful of the
global role that English plays. The
power of the English language is
seen in the political, economic
and educational spheres of the
global stage,” says Mhlanga.
“The DBE will continue to support the teaching of English to
make sure that learners reach
the highest proficiency level so
that they could switch with ease
to English, for either basic interpersonal communication or cognitive academic languages proficiency … needs.”
What the experts say

Moffat Sebola, University of
Limpopo lecturer and language
expert who supports mothertongue education in all spheres

of teaching and learning, says
Motshekga’s submissions are
seemingly geared towards decolonisation and subsequent Africanisation of pedagogy, which, to
some extent, are commendable.
However, given the multicultural and multilingual nature of
South Africa, the advocacy for
mother-tongue education should
also consider factors such as:
- The implication, however nuanced it might be, that by ‘mother
tongue’ it is strictly meant South
African indigenous languages
and the exclusion of English in
basic education. “However, it
should be borne in mind that
there are indigenes who regard
English as their mother tongue
although they are also speakers of indigenous languages but
prefer their children to be taught
in the language. This preference
should not be ignored.”
● What informs the decision/
suggestion to teaching children
in their mother tongue? Is it
what the children want and if
not, who decides? What benefits
are obtainable from teaching and
learning in the mother tongue?
Who benefits?
● What benchmark will be
used to ensure that mothertongue teaching and learning in
basic education to ensure that
our basic education system is on
par with basic education systems
across the globe?
“Responding broadly and objectively to these questions might
help both the children and the
Department of Basic Education.
I do not agree with the policy at
the moment because the formative influences leading to the recommendation are not adequately
stated. I still suggest multilingual
teaching and learning as an option made available to the children,” says Sebola.
The department will have to
consider several realities while
developing policy such as the
current disparities between
schools and how they are resourced, and the difficulties of
introducing mother-tongue education when the country has not
succeeded in ensuring that all
languages are treated the same.
“For the South African context,
multilingualism and multiculturalism, the prestige of English
considered, there is a dire need
to firstly deal with the promotion
of the so-called mother tongues,
decolonisation of perceptions
that these languages are backward even among the speakers
themselves, and the reality that
not much content that is internationally comparative, has been

produced thus far to present to
the children,” says Sebola.
Professor Thabo Ditsele, Associate Professor of Sociolinguistics and Linguistic Anthropology at the Tshwane University of
Technology, says in principle he
supports mother-tongue education. However, policy may not be
practical in a country like South
Africa if people’s constitutional
rights are to be observed and respected.
“Most Black South Africans
struggle in English all their lives
– from primary school, high
school, post-high school institutions, and to the workplace. This
has to do with the poor quality of
English they received from the
Foundation Phase and less about
their intelligence,” he says.
“Many educators who have
been tasked with the responsibility of teaching English received
a poor quality of English themselves when they were learners.
They then transfer that poor
quality of English to their learners, and so the cycle goes from
one generation to the next.”
He suggests that to get the education system on the right footing, high school learners who
excel in English are offered bursaries so that they can train as
English educators at universities.
While they are being trained,
the education system can recruit English teachers from other
countries.
“Countries such as Japan, South
Korea and China recruit English
educators from abroad because
they want their children to learn
good English. Solutions such
as these will likely be felt over a
few decades. This all depends on
whether South Africa recognises
that something has to give for
the quality of English to improve
among Black South Africans
who are in the majority,” advises
Ditsele.
He says for the policy to work,
there will first have to be societal
buy-in that the quality of English
among the majority of South Africans is poor and needs attention.
“Second, there is a need to confront the elephant in the room,
that is, acknowledge that while
the Constitution of South Africa
on paper says that all its 11 official languages are equal, the reality is that English enjoys a much
higher status than the other 10
languages. Such an acknowledgement has the potential to see
a need to work on improving the
quality of English among those
who do not speak it as a mother
tongue.”
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Training, Science
and Innovation,
Buti Manamela

Manamela vows to solve student
accommodation problems
BY WENDY MOTHATA

T

he government has identified
the challenges of student accommodation as a top priority,
says Buti Manamela, Deputy
Minister of Higher Education, Training,
Science and Innovation.
There is an urgent need to create ways to
make resources available to help students
across South Africa, he said, speaking
at the recent National Student Financial
Aid Scheme (NSFAS) Student Accommodation Summit which was held at the
Central University of Technology (CUT)
in Bloemfontein in the Free State.
The annual summit is a platform for all
role players to contribute to discussions
related to standards, pricing and the
criteria of accommodation for NSFASfunded students, to ensure future sustainable and safe accommodation.
At least 300,000 beds are required to
accommodate South African students,
according to the Department of Higher
Education and Training (DHET). Poor
administration by NSFAS and universities is said to be responsible for students'
ability to pay for their accommodation

timeously.
Earlier this year, students at the Durban
University of Technology (DUT) and the
University of KwaZulu-Natal (UKZN)
staged protests over student accommodation and the lack of NSFAS funding,
while some alleged funds arrived late.
Student organisations complained
about the delays in NSFAS funding decisions and payments of allowances and
student accommodation, particularly the
alleged collusion between students and
private accommodation landlords.
“We have made a dent in addressing the
100,000 shortfalls in terms of beds for
our tertiary students. But we think that
because the NSFAS is one of the major
contributors in terms of student accommodation, they should also contribute to
giving solutions on how we resolve student accommodation, this cannot only
be something that the government alone
is looking at.
“That is why we have the participation
of the private sector and students. We
want to see students staying in a safe and
clean environment and learning in a conducive environment."
Manamela told the summit that NSFAS

was central to the efforts of the department and making institutions of higher
learning accessible to young people from
poor and disadvantaged backgrounds,
as well as enabling them to achieve the
highest academic outcomes possible.
“I don’t think we should underestimate the impact that NSFAS has had on
households,” said Manamela.
Manamela reiterated that “a summit
such as this was an appropriate platform
to assess how far the institutions of learning have come in implementing the recommendations of the Ministerial Review
Committee on Student Housing and the
recent framework as announced by the
minister”.
“Since the publishing of the report of
the Ministerial Review Committee on
Student Accommodation, our postschool education and training sector has
grown significantly,” he said.
In May, the Higher Education Portfolio
Committee raised concerns that issues
around student accommodation often
led to disruptions at the beginning of the
academic year. However, the department
assured the committee that R2,9 billion
has been allocated for student accommo-

dation in the next financial year.
The department said it planned to seek
private-sector partnerships to alleviate
the problem and the committee urged
the government to work with the private
sector to regulate the cost of student accommodation to avoid exploitative increases by private rental agencies.
The committee also welcomed the news
that R7,584 billion would go towards
student housing to deliver 16,858 beds
across 11 universities in the next financial year.
The department mentioned that these
funds were available under the DHET’s
investment in infrastructure projects
across the 26 universities during the
2022/23 financial year.
The NSFAS says it plans to come up
with a way to resolve the payment of student accommodation.
“Some of the funds allocated to students
are not used to pay for accommodation.
So, for that reason, we are developing a
system where we will pay accommodation providers directly so that they account for the funds that we are going to
transfer,” Ernest Khosa, NSFAS chairman, said.
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Education News
BY WENDY MOTHATA

T

he professionalisation of South
African lecturers at Technical
and Vocational Education and
Training (TVET) institutions remains high on his ministry’s agenda, says
Dr Blade Nzimande, Minister of Higher
Education.
Studies show that most graduates of
TVET colleges in South Africa were poorly trained and were not responsive to the
needs of the labour market. One of the
main reasons is that the TVET lecturers
and teachers do not have sufficient skills
for technical training and some are not adequately qualified.
Nzimande says institutions of higher
education are in the process of developing
TVET educational and training courses to
ensure qualified personnel for the future.
“We continue to improve our TVET system to ensure an enabling environment
for quality teaching by having a competent
teaching workforce which entrenches an
enterprising culture among students,” said
Nzimande.
“Currently, 14 universities are developing TVET educational and training qualifications. Eleven programmes have already
been accredited by the Council on Higher
Education, three are already being offered,
and the other eight are in planning.”
A recent study has raised questions about
the technological skills and knowledge
these lecturers are imparting to their students, and whether the students will have
the digital skills required in the workplace,
considering we will soon be in the Fifth
Industrial Revolution. The study was conducted by Nixon Teis of the University of
the Free State, and Christo Els of NorthWest University.
The findings of the two lecturers show
that 302 (52,3percent) of the participating lecturers were unaware of any technological advancements in their area of
specialisation and they did not know what
the potential impact of this might be on
future technical training. While only 217
(37,6 percent) of the participating lecturers were aware of technological developments or advancements in their area of
specialisation.
The researchers recommended industry-relevant learning opportunities for
students in technology-integrated learning environments, lecturers in technical
engineering must make the pedagogical
shift from a transmission-based approach
to a transformative-based pedagogical approach, in which technology is integrated
and used as a tool to “mediate 21st-century
discipline-specific transformative learning
experiences”.
According to Joy Papier, Director of the
Institute for Post-School Studies at UWC,
“these findings should raise warning signals among TVET authorities about the
lack of continuing professional development for TVET lecturers and the paucity
of their exposure to work environments
that serve to sensitise them to crucial
changes in the industry – an awareness
that can only be to the benefit of technical
engineering graduates.”
In July, STADIO Higher Education’s
School of Education became one of the
first private universities to introduce an
Advanced Diploma in Technical and Vocational Teaching to build lecturing capacity in the South African vocational sector.

Nzimande to equip TVET educators
with further technical training
Higher
education
minister
Dr Blade
Nzimande

South African universities that offer an
accredited Advanced Diploma in TVET
include Nelson Mandela University, Tshwane University of Technology (TUT),
University of Johannesburg (UJ), University of Pretoria (UP), Wits University, Stellenbosch University and Durban University of Technology (DUT).
Neville Rudman, the Programme Coordinator for STADIO’s Advanced Diploma
(TVT), believes that while most TVET
educators hold the required academic credentials to teach their subjects, a large percentage often lack the professional qualification which ensures that they bring out
the best in their students.
South Africa’s National Development
Plan 2030 aims to eliminate poverty and
reduce inequality by 2030.
One of the students who enrolled for the
Advanced Diploma in TVET at Nelson
Mandela University, Jameelah Dolley, said
that the programme opened the way forward for her. Dolley enrolled in the programme in 2021 and graduated cum laude
in 2022.
“The programme was amazing and insightful. The programme allowed me access to the educational delivery of the
industry and equipped me to become a
qualified educator in my field of speciality, i.e civil engineering, instead of simply
being a professional who is delivering content,” Dolley said.
When asked about the availability of
information for the programme, Dolley
said: “The data and information were easy
to access with an internet connection as
all content was online and the university
provided data to access this information

remotely.”
Dolley said that she always had a dream
of becoming an educator.
“My passion was always education and
civil engineering my dream. This course
made it possible for me to incorporate
both in my future and career,” she said.
Dr Reuben Dlamini, a senior lecturer at
Wits University, said that the qualification
for TVET lecturers and trainers was introduced as part of a new, focused stream at
the Wits School of Education’s (WSoE’s)
programme qualification mix.
It stemmed from the recognition that
the professional development of teaching
staff and trainers in the TVET sector had
been severely neglected in terms of their
preparation to educate young people for
vocational, technical, and occupational
programmes, saying that the shortage of
professional lecturing staff in technological fields was considered debilitating.
“The TVET educator qualification,
therefore, mirrors the requirements for
vocational pedagogy; it explicitly involves
both teaching practice and workplace
practice as workplace-based learning,”
said Dlamini.
“These requirements are becoming the
defining characteristic of TVET teaching
and learning. The main focus of the TVET
educator qualifications is on vocational
pedagogy, which integrates learning about
the subject, learning about how to teach
the subject, and learning about applications of, and relevance of the subject in the
workplace.”
Wits University started offering this
course in February 2021 and 35 students
were enrolled in 2021, while 75 students

enrolled in 2022.
When asked what the benefit of the
course is, Dlamini said: “Programmes like
TVET diplomas are expected to lead to
the development of vocational educators
with strong academic content knowledge,
practical knowledge and the ability to apply knowledge in diverse teaching, lecturing and working contexts. As well as disciplinary knowledge, pedagogical learning,
practical learning or work-integrated
learning, fundamental learning, and situational learning.”
Nzimande said that in line with the department’s expansion plans in the TVET
sector, colleges should implement a “quality industry-driven curriculum”, by engaging employers to strengthen and improve
the curriculum so that students can be directed on the right path.
“We have now also incorporated into our
plans that all college principals must have
in their performance agreements with the
department the issue of work placement
and partnership with industry. Any college principal who does not promote work
placement has no place in our TVET college system,” Nzimande said.
“As we near the end of what has been
a successful Decade of the Artisan Programme and the 10th Anniversary of the
White Paper for Post School Education
and Training (November 2013 to November 2023), we need to escalate artisan
training and deepen partnerships with
employers and industry.”
Nzimande said that this programme for
TVET college lecturers would teach and
train them to deliver what is currently
needed by the industry.
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Science & Technology
SA in desperate need of tech, R&D
kickstart to boost education outcomes
BY AMY MUSGRAVE

S

outh Africa’s various education and training sectors are still failing to adapt to global changes
and produce graduates that are ready for the
technology-driven 21st century, according to a
reading of the ruling party’s recently released policy discussion documents.
“The ANC and government continue to display deficiencies in areas such as leadership and management, human
resources planning, development and management, procurement and supply chain systems, financial management, infrastructure, and technology. These areas need
a review of performance, policies and programmes,” the
party laments in its review of policy implementation.
While the ANC acknowledges that there are areas of
progress since its 54th National Conference in 2017, it
attributes the overall slow pace of progress to policy failures and inadequate implementation of some of its policy
resolutions by various government departments, as well
the basic education, higher education, and college sectors.
There has also been a decline in state and private sector
funding of some critical areas of focus, the party said in
its Education, Health, Science and Technology discussion
document.
Decline in R&D investment

“The gross domestic expenditure on research and development (GERD) has persisted in its decline over the
years. It has been worsened by the persistent decline in
business investment and inadequate government investment in R&D, especially at the provincial and the local
government level.
“The decrease in R&D expenditure by state-owned enterprises (SOEs) added to this,” reads the document on
research and development funding.
This decline harms society’s adoption and use of technology to solve everyday problems, says the party, and has led
the country to lag behind its developing economy peers in
the fields of technology and innovation:
“South Africans are innovative, although grassroots innovation is not taking place in South Africa at the scale
that it does in other countries such as China, India and
Brazil,” the document reads.
However, the ANC says there are encouraging areas of
progress, particularly concerning the sector’s response to
the challenges presented by COVID-19.
Impact of COVID-19 on SA education sector

The extent of the challenge that South Africa faces to get
this area of policy right has been made starker by the effects of the global COVID-19 pandemic, and the demands
it has made on the education sector to adapt to new ways
of delivering education and training.
The pandemic and the lockdowns it necessitated served
to expose the lingering inequalities in the delivery of education and training, particularly between well-resourced
and digitally-connected institutions in urban areas, and
their resource- and technology-poor counterparts in rural
and township areas.
Even before the pandemic led to a hard lockdown in
March 2020, the country’s slow uptake of the Fourth Industrial Revolution and the centrality of technology in
work and education, was an emerging concern for the
governing party and policymakers.
The need for South Africa to embrace new technologies
and leapfrog itself towards the front of the global tech race
is a key part of the ANC’s policy resolution at its 2017 policy and national conference.
However, since its adoption of these policy and conference resolutions in education, the party painted a picture

of incomplete and partial successes across many of the
policy areas.
These include the adoption of science, technology, and
innovation in the public sector as enablers of service delivery, promoting a culture of innovation and adoption of
new technologies, and protecting public education training facilities and infrastructure from vandalism.
Other areas of concern were that the state was lagging
behind the goals that the party adopted five years ago regarding skills acquisition for the youth who were not employed or pursuing education or training, optimising early
childhood development, making education an essential
public service, improving school infrastructure, and providing universal learner transport.
Rural-urban inequality

Access to and quality of education between urban and
rural schools also remains unequal. This legacy of inequality became clear following the suspension of contact
schooling during the lockdown when rural and poor urban schools fell behind their richer counterparts in delivering education through digital platforms.
While Operation Phakisa aimed to narrow this gap, the
document noted that good progress was being made in
the implementation of information and communications
technology (ICT) in schools, the greatest challenges were
in rural areas where there was little or no connectivity because of a lack of ICT infrastructure and systems.
“Poor progress has been made to comprehensively eradicate the inequality that exists between rural and urban
communities in the education sector. The focus is mainly
on providing teachers or educators to rural schools,” the
document reads.
“Resources that must be prioritised include physical infrastructure, education-specific technologies including
those used in laboratories and libraries, ICT and furniture, organisational development and human resources
and quality assurance bodies.”
Funding formula for colleges and universities

Higher education funding, particularly to expand access
for students from poor backgrounds, has been a thorn in
the side of the ruling party and the government.
The “Fees Must Fall” movement, which resulted in often violent student protests in 2016, has been one of the
party’s points of vulnerability.
Despite this, the ANC says the sector has not yet adopted
a progressive formula to regulate rising college and university fees to meet the demands of poor students for ac-

cess to higher education.
“The resolution on the redesign of the funding formula
for colleges and universities has not been fully implemented. The revised National Norms and Standards for
Funding Technical and Vocational Education and Training Colleges (NNSF-TVET) have been published in the
Government Gazette with an effective retrospective implementation date of 1 April 2021. The NNSF-TVET includes changes in new programme types. It also changes
the funding mechanism for TVET colleges.”
A draft regulation framework has since been developed,
but is yet to enter the consultation phase with stakeholders, the party says.
This funding issue is exacerbated by the stubborn belief
in our society that a university qualification is the most
favourable post-school route
What happens now?

The ANC will convene its National Policy Conference
in July, followed by the national conference in December,
where the resolutions under discussion will be adopted
and fed into government policy in the next five years.
But the ANC will first have to deal with the lack of uptake of its previous policy resolutions – and will need to
do so at a time when the party’s grip on state power – and
thus its ability to implement policy, is under increased
pressure.
“As we discuss the work, renewal and strengthening of
the ANC, let us ensure that policy proposals and recommendations that we are making are not a repetition of past
resolutions. Policy gaps must be identified. These must inform our proposals of new policy options. Proposed policy and programme re-endorsements and changes must
focus mainly on improving implementation in the ANC
and government.”
Despite the political and policy constraints, the governing party will have to find a way to positively influence
the education policy landscape for South Africa to not fall
further behind on the technology and innovation curve.
“Noting the imperative for South Africa to include in
its approach the increased use of online and web-based
education and training, therefore, (we) recommend that
access and use of knowledge and information that is available in abundance through digital means be integrated
into the method and practice of teaching and subjects of
our education system; and that digitisation using the most
advanced of tools, be compulsory at all levels of education,
with special focus on rural as well as all disadvantaged
communities,” the document concludes.
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Learners' Inspiration
BY VICKY ABRAHAM

G

rowing up in Naivasha along the great rift valley in Kenya, young Carole Wambui believed
that studying for a degree in journalism in the
United States (US) was a far-fetched dream.
However, the impossible dream materialised two years
ago when the Arne Fjeldstad Memorial International
Journalism Scholarship programme in New York City
(NYC) awarded her funding to the tune of $20,000 (about
R308,000) to study for a degree in journalism at The King’s
College, NYC.
The journalism programme is named after the late American preacher and veteran journalist, Reverend Fjeldstad
who travelled the world, including a visit to South Africa,
to empower journalists with essential reporting skills. The
programme is run by The Media Project (TMP) in NYC, a
non-profit organisation (NPO) that has trained thousands
of journalists globally to cover religious issues as well as
journalism ethics and new tools in journalism. The TMP
also focuses on teaching journalists to be coaches, mentors and trainers for others.
Sharing her experience with Inside Education Special
quarterly edition, 26-year-old Wambui who currently
lives in Crown Point, Indiana in the US said: “This still
gets me emotional every time I think about it. It had been
my deepest desire to study in the US to get a broad experience in the field. I didn’t have any connections or have any
family in the States who would sponsor me, and so I knew
it was a far-fetched dream.”
Tuition and boarding

The King’s College Professor Paul Glader and TMP Executive Director told Inside Education that the funding
includes the full tuition for a semester and participation in
the NYC Semester in Journalism (NYCJ) programme, the
cost of housing in a double occupancy apartment in NYC,
a stipend for the intern to work at ReligionUnplugged.
com, the airfare to and from NYC and a J-1 student visa.
Wambui said: “In some rare instances, one student may
be selected for the scholarship each year and fully funded.
I was the lucky student in 2020 who received the fullyfunded scholarship. The students are placed in a newsroom internship in NYC for 20 hours per week (receiving
six academic credits). They will also take three classes at
The King’s College with other students in the NYC Semester in Journalism programme. I had the opportunity to
intern with ‘Religion Unplugged’ under Paul Glader and
the Media Project Team.”
Leading the way

“Two years later and I still believe I am the luckiest, most
blessed and favoured lady. Prayers that I secretly made
in my hideout, God answered and placed people in my
path to help execute His plans for me. I have since never
doubted that it has been God’s plan for me to be in the
media, and most importantly, to pursue the field I am
most interested in, investigative journalism,” said the
elated Wambui.
Glader, who is a Wall Street Journal veteran, said
that during the selection process they evaluate student resumes, journalistic clips,
bylines, cover letters, and letters from
professors where the students are studying. They also conduct interviews with
the applicants.
“We are interested in helping students
who want to work in journalism to
springboard their career forward. We
also want to help journalism students
who have a Christian faith and allow
them to study at a Christian college in
NYC where they can deepen both their
journalism experience and their faith
journey,” said Glader.
He said undergraduate students from
NYC Semester in Journalism international partner schools, are eligible to
apply.
“We do welcome applications from students, however, we would like their uni-

From a village in
Kenya to the Big Apple
versities to become partner schools. The partnership does
not cost a school anything, so it makes eminent sense for
schools to join as a partner and open up this opportunity
to their students,” said Glader.
Journalism is universal

Wambui said the exposure and the experience from the
classroom, to interning with a religious publication, “did
not only show me an entire aspect of media and communication but also helped broaden my horizon to not only
business and political news anchoring and reporting but
also other fields like religion and its diversity in the world”.
It has been her childhood dream to study
journalism.

Reflecting on her teenage years, Wambui said: “I loved
watching the national daily news. I loved to pretend that
I was the presenter and would always try to repeat what
I heard on the TV. Of course, this was just a foundation
because soon after I started high school, I joined the journalism club. I could write the school news consisting of
the week’s highlights, any school or interschool sports,
symposiums, contests, or congresses. At this point, I was
sure I was going to major in Journalism and Communications and choose a specific field later. After joining college,
I started leaning more toward broadcasting. I have good
experience with my college radio station.”
Volunteering at her local church’s media department,
helped her to realise that she was happy with her career
choice.
Apart from journalism, she wanted to study criminology, “but of course, I like to think that God made everything possible to fulfil my heart’s desire, which was and
still is Journalism”.
Real-world skills

Based on her experience with the Arne Fjeldstad Memorial International Journalism Scholarship programme, she
said several factors set it apart from other journalism programmes.
She said as a recipient
of the funding,
you are “given a
chance to not
only practice
journalism in

one of the biggest cities in the world but also to do it with
students from other states in the US who are on the same
quest. It made me realise that journalism was a universal
field and that the principles you learned from your local
university are the same you will learn, practice, and apply
in even the biggest cities in a first-world country. It might
have been just me, but it was a good realisation. And thus,
appreciating the skills you learn while on this programme
and knowing you can utilise them in any country, and any
continent.”
After completing her course with The King’s College,
“and while still in a pandemic lockdown, I was able to
secure a social media position at an organisation here in
Crown Point, Indiana. I also got a second job as an administrator in the same organisation but at a Daycare Ministry.”
Lockdown love

Wambui did not only get an opportunity to study in the
US but she also got married. Asked whether she expected
to find love and marriage overseas, Wambui chuckled,
“Absolutely not.”
“I left my country as a student with big dreams and big
goals. Going to New York was quite the big move for my
career. During the stay, we took a spring break and my
roommate at the time invited me to her home for the
break. We came to Indiana and it was during that week
that COVID-19 started, and the lockdown began.”
Due to the lockdown regulations “we were forced to remain where we were and completed the course remotely.
We finished and got our certificates and what was next for
me was to wait for the borders to open so I could fly back
home. It was during this wait that I met Joseph Kendrick,
my now-husband, and the rest is history.”
Wambui added that “marriage was never a prayer I made
as I always figured my career should come first, but now,
from all that unfolded, I know He (God) knew better regarding what I needed
or wanted. A prayer
I always make is
‘Your will Lord,
and not mine’,
and I like to
think that He
(God) took me
up on that one.”
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Telkom Foundation Advertorial
Telkom virtual classrooms to
bridge the digital divide in schools

T

he Telkom Foundation is continuing with its mission this year to
upscale rural schools and bridge
the digital divide.
It has now launched virtual classrooms
in four schools in the Free State and the
North West to empower 1100 learners
and 30 teachers with the information and
communications technology (ICT) skills
and devices they need to thrive in an increasingly virtual world.
The system allows teachers to broadcast
a live session with learners, and these sessions can be recorded so that they can be
accessed later.
According to Telkom Foundation corporate social investment specialist Puso
Waga Monese, when the Covid-19 pandemic hit in 2020, it revealed the extent
of digital exclusion, which mostly impacted
South African public schools. Many learners in public schools were disadvantaged
during the lockdown when they could not
go to school because they did not have access to technology to learn or be taught.
In April 2020, Independent Communications Authority of South Africa (Icasa)
assigned a temporary radio frequency
spectrum to operators including Telkom.
This allocation came with specific socialimpact obligations, including helping the
Department of Basic Education (DBE) deliver virtual lessons to Grade 12 learners
at selected schools.
In the Free State, Tiisetsang and Kgolathuto were allocated to Telkom. And
given the role that Telkom Foundation has
played over the years in deploying technology to improve learning and teaching, the
partnership with these schools made “perfect sense", says Monese.
"We, as Telkom, are trying to penetrate
the areas that are disadvantaged in terms
of access to resources and in terms of access to technology. The benefit of the platform is to empower the teachers and the
learners, especially in terms of their performance,” he says.
“For the first time, we have an opportunity to connect learners to any teacher
around the country. They can give them a
better angle on what they are dealing with.
The system is not limited to mathematics
only as well as science to improve the performance of the learners.
"The virtual classes will help learners
wherever they are at home to continue
learning and the teachers to continue
teaching. So, it’s a beautiful system that
can be monitored at any time. "
The project is expected to showcase
the strength of Telkom’s partnership with
Lightbulb Education, a Telkom supported
online education platform, which provides high quality interactive Curriculum
and Assessment Policy Statement (CAPS)
content, the DBE, as well as leveraging
Telkom’s capability in connectivity, and its
Foundation’s experience in effectively integrating technology in education.
Lightbulb CEO Allan Mushabe, who put

the system together, says they looked at
all the existing digital systems with the aim
of providing for the African child.
"A lot of platforms were not fit for purpose within how learners have access to
devices, and the lack of devices and data
was a challenge. The other online systems
for learning are very challenging and if you
don’t make them easy for people to use,
people will stop using them," he says.
"The system does not only provide recorded sessions; it provides live classes
too. Learners can send messages from
home during class and the teacher will
respond. The system allows teachers to
broadcast classes to millions of learners
at once.”
The system uses very low bandwidth
and leaners using Telkom have unlimited

access to the platform. It shows the engagements between leaners and teachers
and is also able to track how many times
teachers are logging in and conducting
sessions.
Principals from both the Free State
schools are excited about the initiative
and have vowed to use the platform to its
maximum.
Kgolathuto principal Jerry Bongani Mokoena says the initiative means a lot to
learners. Many of them live far away or
cannot attend school because of community protests.
“With this system, even if the learners
may not be at school, the teacher will ensure that a session take place using the
system," he says.
Telkom hosted numerous workshops

with teachers and learners to ensure they
understood how to use the platform.
Tiisetsang principal … Lempe MD says
one of the advantages of the system is
that pupils who must learn on a Saturday
save transport money because they can
do so from their homes.
"The platform is 100% interactive and it
can also help learners who are afraid to
ask questions in class. On this platform,
they can be free to ask questions… therefore, this is really beneficial,” says Lempe.
Lempe thanked Telkom for the initiative.
Telkom has provided learners with 434
laptops and teachers with 10 laptops at
Tiisetsang. And Kgolothuto has received
186 laptops.
One of the beneficiaries from Tiisetsang
Secondary School, Tiisetso Motsima, is
grateful for the opportunity.
"With the laptops we can improve our
computer literacy skills, and with internet
access, we can apply to various higher
education institutions," Motsima says.
Kgolothuto Secondary School Grade 12
pupil Lerato Seetsi is also delighted about
the initiative.
"We are very privileged to have the support from Icasa, Telkom, and school’s
teachers because if we are unable to go
to school, this programme will always be
there to help us so that we don’t fall behind with our schoolwork. What I like the
most is that we can interact with teachers
while we are at home,” Seetsi says.
According to Monese, the entire province
can benefit from the programme. The Telkom Foundation plans on rolling out platform to other schools across the country.
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Telkom Foundation continues to focus on
innovating the education system
AMY MUSGRAVE

W

hile the country has largely seen
the back of the Covid-19 pandemic,
it has left behind stark reminders of the
inequalities in the education system between public and private schools, and
schools that are based in cities, townships
and urban areas.
These imbalances came to the fore with
the advent of the pandemic, which also
highlighted how far behind the country
was compared to others in ensuring quality online education that was necessary
after children were barred from attending
school during the harder lockdowns.
The country saw an uptake of projects
and programmes by the private sector to
assist in schooling, but also to ensure that
children start learning subjects and skills
that enable them to be ready for the digital economy. Many of these projects are
being done in conjunction with the Department of Basic Education (DBE), with
Minister Angie Motshekga thanking public
and private sector partners in her recent
budget speech for helping minimise the
detrimental effects of the pandemic.
One of these partners is the Telkom
Foundation. Providing innovative ways of
teaching and learning, and tools and infrastructure to make this happen, have been
central to the Foundation’s programmes.
Its newest project, which is a virtual
classroom solution for four schools in disadvantaged areas in the Free State and
Mpumalanga, is the latest in a series of
programmes aimed at making schooling
accessible, beefing up the education system, and helping get learners ready for
changes in the world of work.
“This partnership is exciting for us because it means we now have added more
schools that are enabled with adequate
access to a comprehensive ICT (information and communications technology) that
includes, devices, connectivity, a learner
management system, educational con-

tent, and training, reaching areas that
would otherwise not have been reached.”
says Sarah Mthintso, who heads up the
Telkom Foundation.
“We have also equipped the classrooms
of these schools with DBE-approved devices and tools like wireless microphones,
video cameras and LED display monitors.

Telkom's Lightbulb Education
T

wo years ago, Telkom unveiled a complete online education solution for
learners through the Lightbulb Education
platform.
Lightbulb Education uses a combination of platforms and material to continue
learning at home and to catch-up on the
curriculum.
Lightbulb Education also combines these
learning experiences onto one platform.
The platform focuses on mathematics
and the sciences for Grade 10 to Grade 12
learners with the addition of Grades 7 – 9
on 1 August 2020.
Lightbulb Education focuses on the
goals of the learner and creates a path to
achieve this goal through a personalised
learning journey.

Telkom said this was important because
most classrooms in South Africa have over
50 learners per class with one teacher
having to give enough attention to each
child.
Telkom believes that this is impossible in
most cases, resulting in some children being left behind.
The service is offered for free to all Telkom customers.
Learners are able to cover specific topics
by grade, test themselves, and participate
in group tutoring sessions.
Teachers can also use the platform to
prepare lessons, create tests and assessments, and monitor class progress on
learning material.
INSIDE EDUCATION

We have delivered laptops to all the learners and will be providing zero-rated SIM
cards to enable them to access learning
without having to worry about data.”
Mthintso acknowledges that we are living at a time when innovation increasingly
drives prosperity. And to take advantage
of the possibilities created by future industries, the country must unlock talent
and ensure youngsters are adequately
prepared.
Similar projects that have been taken on
by the Foundation include Telkom’s main
online learning portal for primary and high
school which is available through ed-tech
platform, Lightbulb Education. It is a zerorated mobile learning management system and service, which provides pupils
with online access to subject matter experts and their digital resources.
The Foundation has deployed technology
to a number of schools across the country
through its five-year Connected Schools
project, with seven schools in Gauteng
and the Eastern Cape receiving a range
of support including assistance in the integration of ICT in teaching and learning,
fibre, a dedicated laboratory and devices
for pupils.
And as part of the Foundation’s Supplementary Programme for Maths and Science, tutors are available on the weekends
and holidays to provide curriculum-based
tuition to reinforce what pupils learn at
school.
Learners are also being introduced to
digital skills such as coding and robotics.
The Foundation believes that coding
should be one of the official languages as
it will help level the playing field between
rural and urban schools, which is fundamental to the country’s socioeconomic
growth and financial inclusion.
Through its rural school initiatives, the
Foundation aims to connect everyone to a
better life, which is only possible by facilitating digital skills development and laying
a solid foundation of connectivity.

Allan Mashube CEO
Lightbulb Edtech
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Leadership
Jabu Makhoba,
Principal of
Lethulwazi
Secondary School
in Vosloorus,
Ekurhuleni.

Principal hits
pass rates and
changes lives
BY VICKY ABRAHAM

J

abu Makhoba ensures that none
of her pupils goes to class on an
empty stomach. From a previously
disadvantaged background herself,
Makhoba is now the Principal of Lethulwazi Secondary School in Vosloorus,
Ekurhuleni.
The majority of learners at this school
are from informal settlements and some
are poverty-stricken. The school also has
learners who are orphaned and survive
on grants, while others are raised by
unemployed parents. These children are
bussed to school by the Department of Basic Education (DBE).
“Our learners are at school from 7 am
to 5 pm. We are part of the national feeding scheme programme. Therefore, the
department (DBE) assists us through the
feeding scheme. They always deliver food
for the learners,” said Makhoba.

She added: “We then request the School
Governing Body (SGB) to help us supply
the students with meat. They need protein.
The SGB then spices it up with a nice meal
once a week. So, the department is working with the SGB in terms of providing
meals for them.”
To make sure learners have the capacity
to concentrate during afternoon lessons,
the school provides them with a meal at
3 pm, before they continue with their lessons.
“We want them to have a sustained
concentration span. The majority of the
children come from families where there
are problems and some do not even have
families. With others, nobody is employed
in their family and they are depending on
grants. They would not have a snack or
a meal in their bags when they come to
school. So, we are providing them with
food so that we can ease the challenges
around hunger.”
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the school achieves its goal of scoring a
100 percent pass rate for the class of 2022.
Out of the school’s 222 pupils who wrote
their exams nationally, 108 achieved bachelors passes, 52 achieved diploma passes,
and 34 higher certificates.
Only 13 percent of her learners did not
perform well in their exams and this was
due to unforeseen circumstances such as
illness and personal problems.
As part of their study programme “we
group our learners according to what they
did not understand. That sparks a lot of
competition and motivation. They have
special classes on Saturdays and we monitor the groups monthly to see whether
they are following the programme.”
Family involvement is crucial

Based on her analysis as a principal, the
involvement of parents in education is
crucial.
“When we looked at the previous results,
we realised that there was a lack of parent involvement. We then had to come up
with a strategy in 2020 that parents should
come to school to collect their children’s
monthly reports,” said Makhoba.
This creates time and space to discuss a
child’s progress with the parents.
They had to move away from holding
parents’ meetings during weekday evenings because most of them do not have
private transport. Parent meetings are now
held on Saturdays.
“The parents’ involvement in their children’s education has improved, and it
shows in the results. But we are not happy
yet. If we were above a 90 percent pass
rate, we would be very happy. We want
to obtain 100 percent. There is no child
who deserves to fail. No parent deserves
to have their child failing at school. A lot
of parents bring their children to school
so that they can be successful. No one in
this era dreams of their child not having a
matric certificate. So, we have to serve the
community fully and make sure that all
our learners pass,” said Makhoba.
Her parents the inspiration

The Bill of Rights and the Basic Education
Constitution demand that every child has
the right to basic nutrition and education.
Feeding Scheme

No less than 19,000 schools in South Africa depend on the DBE’s national feeding
scheme. According to DBE reports, at least
9.7 million children qualify for the National School Nutrition Programme (NSNP).
The DBE explains that the programme
“aims to enhance the learning capacity of learners through the provision of a
healthy meal at schools. Where it is implemented, the programme has been shown
to improve punctuality, regular school

attendance, concentration, and the general well-being of participating learners.
Whilst learners are being provided with
nutritious meals, they are also taught to
establish and maintain good eating and
healthy lifestyle habits for life. Food provided at school is intended to give learners
energy, to make them alert and receptive
during lessons.”
Makhoba said some of the children did
not have the appropriate uniforms and
the teaching staff would buy uniforms for
these pupils. Some teachers would even
travel to pupils’ homes to offer them lessons to help those who are struggling to
grasp some of the lessons that are taught

during school hours.
Makhoba said that even though some of
her learners grew up in harsh living conditions, they did not allow these circumstances to deter them from excelling in
their studies.
Aiming for the stars

In 2020, the school has an 82 percent matric pass rate, which earned them the third
position in schools around Vosloorus. In
2021 the school obtained an 87 percent
matric pass rate and was rated the highest
performing school in Vosloorus. However,
Makhoba is not satisfied with this pass
rate and is working tirelessly to ensure

Her passion for better education was inspired by her upbringing. She was raised
by parents who were not educated, however, they wanted Makhoba and her siblings
to be educated. Instead of buying Christmas clothes for Makhoba and her siblings,
they bought them school uniforms.
“At some point, my father bought us a
second-hand computer. The big one, it
looks like a TV. You know those old computers,” she chuckled.
“He brought it home and said ‘I don’t
know what it does. But I always hear at
work that computers are going to take
space in the future. I am giving it to all of
you, find a way to open it. Use it and you
will not regret it in the future’. When he
brought it home, we were over the moon. I
think it was around 1992 when I was doing
Grade 11. I never went to school to study
computer studies. I can do anything with a
computer because of that,” said Makhoba.
“I think my parents studied up to Standard Four (Grade 6). I am from a previously disadvantaged background, but
there’s one thing that my father instilled in
me, and that is ‘you respect people because
they are human beings, and they are made
in the image of God’. He also emphasised
that ‘Education is the key to success’. That
inspired me.”
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ECD Focus

Confident, well-trained ECD
teachers crucial to development

T

he provisioning of a range of early childhood
development (ECD) opportunities for pre-Grade
R and Grade R practitioners will support the
development practitioners and this will in turn
have a positive impact on the development of young children, says the Matthew Goniwe School of Leadership
and Governance (MGSLG), an agency of the Gauteng Department of Education (GDE).
Dr Andriena Malgas, Senior Manager: Information and
Communication Technology (ICT) Teacher Development
at MGSLG, says the global pandemic has forced many
institutions, including their own, to rethink professional
development offerings.
Moving to a blended approach on Microsoft Teams from
a face-to-face format has served the need to meet annual training obligations.
"ICT is integrated into ECD training to ensure confident
and competent teachers who use ICT to enhance teaching and learning. The use of technology in education is
key to fundamental growth in this sector and education
as a whole," said Malgas.
Malgas said MGSLG’s Strategic direction in enhancing
online professional development includes the following:
1. 
Converting programme material to an online and
blended approach.

2. Shifting from face-to-face delivery to online and blended delivery.
3. Rendering accredited programmes that will translate
to credits for further studies.
4. Creating online spaces for teacher communities of
practice.
Malgas said Grade R continues to lay the foundation
for learning in Grades 1 to 3 and build the skills required
for future learning. These skills need to be developed as
part of emergent literacy and emergent numeracy.
"The goal is to align to the schooling 2025 Vision that
teachers are confident, well trained and continually improve their capabilities. Furthermore, to align with the
Gauteng MEC Roadmap for ECD to further capacitate
ECD practitioners," said Malgas.
"MGSLG strives to play a positive role in improving the
quality of services and the capacity of human resources
in pre-Grade R; Grade R classrooms through accredited
programmes as well as SACE endorsed capacity-building
programmes that aim to support and strengthen the
completion of the universalisation of Grade R, by improving practitioner qualifications."
Early Childhood development is defined in the Children’s Act (2005)1 as the process of children developing
their emotional, cognitive, sensory, spiritual, moral, phys-

ical, social and communication capabilities from birth to
school-going age.
Delays in cognitive and overall development before
schooling can have long-lasting and costly consequences for children, their families, and society. This makes
investing in early childhood a key priority.
Research shows that well-planned and targeted early
childhood development initiatives are a cost-effective
way of ensuring that all children have a childhood that
is free of factors that impede their physical and cognitive
development but yet remains one of the most underdeveloped sectors of education.
Many areas need attention and MGSLG gives priority
to an implementation strategy to improve the qualifications of early childhood development Practitioners in
pre-Grade R (community sites) and Grade R practitioners
at Public Ordinary Schools in the Gauteng Province.
ECD PROGRAMMES OFFERED BY MGSLG

•P
 re-Grade R Further Education and Training Certificate (NQF Level 4)
• Pre-Grade R National Curriculum Framework (NCF)
• Pre-Grade R 0-4 Curriculum Training
• Grade R Assessment Practices Partnerships
• B.Ed. Foundation Phase Teaching (NQF Level 7) UNISA - current partnership
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ECD plan to strengthen
education foundation in Gauteng
T

he Gauteng Department of Education is rolling out
a comprehensive plan to focus on early childhood
development (ECD) in an effort to boost education and
eventually employment rates, says Panyaza Lesufi,
MEC for Education.
Lesufi said the plan involved the universalisation of
Grade R education and the expansion of compulsory
ECD before Grade 1, saying the plan would ensure that
children in Gauteng were given the necessary support
ahead of starting Grade 1.
Lesufi said this would contribute to the reduction of
learners dropping out, and that they would be exposed
to mathematics, physical science and life sciences subjects from an early age.
Delivering his budget vote in April, Lesufi tabled a
budget of R59,7 billion which marked a 10.5 percent
increase from last year. This budget boost was partially
influenced by the migration of the ECD function from
the Department of Social Development to the Department of Basic Education.
The department had published eight crucial pillars to
ensure the smooth migration of ECD to the department,
including programmes for children up to the age of four,
the building of new facilities, and the development of
an ECD human resource strategic workforce plan.
ECD practitioners train as educators

“With this migration, almost 2,000 educators that
used to be ECD practitioners were now being employed
as PL1 educators,” said Lesufi.
“We have almost 400 or so educators that we are
taking through training because the investment in ECD

means the right person must stand in front of a learner.”
ECD received 3,3 percent of the overall budget, which
only caters to uphold the current level of provision.
“We are a human resource intensive department, so,
70 percent of our budget goes to the salaries of teachers and staff members,” said Lesufi.
Lesufi said the ECD function would continue to be
an integrated service with the Department of Social
Development, but said that his department had already started to establish Grade R classes in Gauteng
schools. The plan is to ensure that there will be Grade R
classes in all schools in Gauteng by the end of the year,
all making use of a common syllabus.
According to a UN Children’s Fund report, quality and
equitable pre-primary education should be a global priority as it sets a strong foundation for learning, helps
make education systems more effective and efficient,
and is an effective strategy for promoting economic
growth.
The report said that children who were exposed to
pre-primary education were more likely to enter school
timeously and less likely to drop out or repeat a grade.
“Gone are the days when our children will just simply
be dropped at a crèche for them to pray, sing, eat and
go back home,” said Lesufi.
“We are investing resources to ensure that we train
educators, develop a curriculum, develop a standard
of infrastructure that must be utilised across our province, and lastly, monitor their progress. This will assist
us to ensure that every learner can be tracked, traced
and their social well-being understood.”

Gauteng MEC
for Education
Panyaza Lesufi

• Grade R Teaching Diploma (NQF Level 6) SANTS - previous partnership
• B.Ed. Foundation Phase Teaching (NQF Level 7) NWUfinancial support for Registered Grade R Practitioners
in the programme
MGSLG has played a fundamental role in capacitating
ECD Practitioners for over 10 years and will continue to
do so while employing the following pathways to ensure
the successful delivery of ECD Professional development
programmes.
They commit to:

• Implement a strategy, underpinned by the NDP to improve the qualifications of early childhood development practitioners (NDP: Chapter 9:280)4
•
Create training development opportunities for Early
Childhood Practitioners
• Address career-pathing for early childhood practitioners
• Provide quality ECD programmes for practitioners
•U
 se impact studies to inform action for the next five
years
• Intensify support for undergraduate practitioners
• Improve the quality of Grade R programmes with a focus on Language and Maths acquisition
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Tech Talk

Six ideas to promote digital
well-being in schools
As the world
becomes ever more
digital, it is easy for
students and staff to
slip into bad habits
that impact their
well-being and work
output. Here are
some ideas to help
regain control in the
digital domain
BY MARIA MENDEZ

S

tudents were already using a lot of
technology before the pandemic
arrived - but the need to isolate
themselves at home during lockdowns and the requirement to study online
drove this forward at a rapid pace.
While the use of technology has been vital over the past few years and has led to
many positive developments, it has also
brought to the fore many concerns around
the amount of time that children spend
online, and how to safeguard them from
mental health issues associated with social
media platforms and digital interactions.
This is why the concept of digital well-being has become crucial post-pandemic. It
has become apparent how much time students are spending online via their smartphones, laptops and tablets.
Devices have become so omnipresent in
our school that we realised we had to start
proactively talking to our students about
digital well-being. Not only to ensure that
they moderate their technology use but
also to understand how they are using
technology, why and when, and how to integrate this into healthy, productive study
habits.
♦Safeguarding: Ten changes schools need
to know about
♦Online safety: Why educating the parents, matters
♦Well-being: How teachers can help students stay healthy online
With input from the Digital Wellness Institute, here are tips to improve digital wellbeing in schools

Focus on the work environment

Firstly, we talked to students about how
to create a home-working environment
suitable for work and study that is productive for them.
This involved asking them to describe

jar, and which we then discussed as a group.
This is known as the “jar exercise” and
provides a safe space for open and honest
discussion. It was clear that for many students this was an eye-opening exercise.

Overuse of
technology
in education
needs
regulation.
PHOTO:
SUPPLIED

their environment at home for work or revision and how it differs from their work
environment at school.
To do this, each student drew their workspace on a piece of paper and discussed it
in pairs, before a few of them volunteered
to give feedback on their work environment to the whole group.
For some, this workspace was their bedroom; for others, the kitchen counter or
the living room. This made for an interesting discussion because it allowed the students to reflect on the main “distractors” in
their environment and whether these had
an impact on their productivity, and what
they could change.
The Tech Graveyard

From here, we ran an exercise in which
we gave each student a “Tech Graveyard”
sheet, asking them to draw a simple floor
plan of their living space, highlighting the
areas where they keep or charge their tech
and the places they keep unused or outdated devices; for example, old phones,
PlayStation consoles, Fitbits, laptops and
tablets, such as iPads.
They reflected on which devices they can
or should part with while noting a calendar
date when they will “stop, drop and sort”.
This was an effective exercise to get students thinking more deeply about creating spaces that are distraction-free to help
them work more efficiently.
It also helped to open discussions about
how they can recycle electronic items or
how to dispose of sensitive data, both of
which are important components of digital
well-being.
Develop mindful practice

As a group, we spent some time reflecting
on the students’ use of technology, asking
when the last time was that they felt overwhelmed by digital clutter; for example,
too many documents or files open on their
browser or their desktop, or folders full of
documents that serve no purpose any lon-

Setting limits

ger or that are disorganised.
We discussed whether they felt they suffered from GOT syndrome, which, according to Amy Blankson, founder of the Digital Wellness Institute, is a feeling that we
have “got” to keep things, even if we haven’t
used them for months or they are outdated
and no longer working properly.
From this, we also asked the students
to apply the “Really?! Rule” - do I “really”
need to check my phone or laptop every
five minutes? Do I “really” need to scroll
through Instagram so often? This creates a
useful checkpoint for reducing screen time.
Alongside this, we encouraged students to
regularly check their screen time on their
phones or tablet, and had them discuss the
measurement with their peers and whether they felt positive or negative about the
amount of time they spent on their devices.
Recognising bad habits

As part of this process, we discussed several concepts around technology to help
students to recognise both healthy and unhealthy digital habits. These included:
FOMO - The “fear of missing out”, and
how social media can fuel anxiety amongst
students.
JOMO - the “joy of missing out”, and how
it can sometimes feel good to not be on top
of all things social media.
Doom scrolling - a tendency to scroll
through bad news.
Sadfishing - the act of posting sensitive,
emotional and personal material to gain
sympathy.
Clickbait - social media content with a
misleading or sensationalist headline designed so that people click on it.
Digital minimalism - a philosophy of
technology use in which you focus your
online time on a small number of carefully
selected activities that strongly support the
things you value.
We asked students to write down their
understanding of these terms on a piece of
paper, which they placed anonymously in a

Furthermore, students were encouraged
to write down their own “invisible fences”,
which are rules they set for themselves, designed to guide positive behaviours around
technology and their working environment and encourage them to declutter.
Some of these rules included: only using
their phone as a tool and not as an escape;
turning off their phone at dinner time, only
checking emails five times a day, setting a
time to declutter their laptop or inbox, and
rewarding themselves for good behaviour.
Each morning, students then discussed
the rules they had set with their tutor as
part of their daily advisory time, during
which they monitored their progress and
were helped to stay on track.
Tech sustainability

Finally, we looked at some of the issues
around sustainability, explored the ethics of tech companies, and looked at the
value that technology brings to our lives
concerning the resources that are extracted
from nature to create and recycle devices.
For example, students were staggered to
learn that the average spam email causes
emissions equivalent to 0.3 grams of carbon dioxide per message, with spam filtering saving 135 TWh of electricity per year.
That’s equivalent to 13 million cars off the
road.
The stats we discussed helped to provide
a clear link between our decluttering practices and clearing the planet of digital clutter, too.
With climate change and the environment such a pertinent issue for young people, in particular, taking an in-depth look
at the environmental impact of technology
and data was one of the most effective ways
to ignite a rethink of the way they incorporate digital into their everyday lives.
The impact

We received positive feedback from the
students, who said the session had moved
them to think more deeply about the impact of social media and technology on
their lives, their learning, and the planet.
As technology continues to advance,
schools must embed the concept of digital
well-being in both their pastoral and academic curriculum.
Giving students the time and space to
bring awareness to themselves and their
lives will allow them to develop stronger
connections, improve their mental health,
and perform better at school.
Maria Mendez is head of Years 11 and 12 at
Southbank International School in London
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Horizon’s mobilisation for Maths:
75,000 participants in HMC 2022
H
orizon Educational Trust’s
contribution to education
in South Africa continues to
grow in leaps and bounds.
Spanning five provinces and reaching
thousands of primary school learners,
the Horizon Maths Competition (HMC)
organised by Horizon has received praise
as statistics indicate that the country’s
performance in Mathematics is on the
decline.
About 75,000 learners participated in
the first round, with over 6,000 progressing to the second round. The learners
who made it to the top 10 were rewarded
with prizes such as iPads, Lenovo tablets,
bicycles, Samsung smartphones, Kindles,
wireless earbuds, and scientific calculators.
Kenneth Woodward, Subject Advisor of the Metro North Education District, emphasised the importance of the
HMC’s contribution to Maths education.
“Round two of the recent HMC was an
exciting one to be part of. First of all, I
would like to thank Kenridge and Bosmansdam Primary Schools for availing
themselves as the hosts for this round,
and Spectra Stationers for spoiling all
the teachers who assisted us on the day.

Upon their arrival, many learners were
visibly nervous and the anticipation was
palpable, whilst others could not wait for
the challenge to start.
Keen learners

“It was encouraging to see how enthusiastic the learners were to compare answers afterwards and this collaborative
learning experience added to the holistic learning experience of the day. As a
District, we look forward to hosting next
year’s rounds again and challenge all
schools to get involved,” Woodward said.
Through competitions such as this, students are encouraged to improve their
Maths skills and this is especially important as South Africa’s scores in this subject lag behind its counterparts. Horizon
Trust awards the top-scoring students in
the competition with a variety of prizes, as confirmed by HMC coordinator
Mahmut Batir.
The learner who placed first in May
received an iPad and a gold medal at
the awards ceremony. The student in
second place received a Tablet 10 and a
silver medal, and the learners in third
and fourth places were awarded Smartphones and silver medals, while those in

fifth, sixth and seventh places were given
bicycles, with the eighth, ninth and tenth
places were each presented with a Tablet
7 and a silver medal.
The Trends in International Mathematics and Science Study (TIMSS) – which
assesses the maths and science knowledge and skill level of Grade 4 and 8
learners around the world – said in its
2019 report that up to 63 percent of
learners had not acquired basic Maths
skills in South Africa. The report shows
that South Africa remains one of the lower-performing countries when it comes
to maths and science.
Great success

HMC is an annual, prestigious Maths
competition open to learners attending
both public as well as private schools
across the country. Horizon Educational
Trust, which has partnered with education departments in the Western Cape,
Eastern Cape, Gauteng, kwaZulu-Natal
and Limpopo, in March successfully presented round one of the competition to
74,433 Grade 5 to Grade 7 learners from
525 schools. Round two of the competition was received with great anticipation
and excitement in mid-May and was

held at several exam venues across the
country and was a testament to students’
love for Maths. The competition started
at 9 am with 11 263 learners from 366
schools participating.
Horizon says that “the organisers of
the HMC are aware of the importance of
these competitions in allowing learners
to expand their horizons and to especially teach the importance of preparation
and they, therefore, view a Mathematics
competition as vital to the growth of the
subject. Extra classes are offered to Grade
7 learners on Saturday afternoons, and
we are very proud of the opportunity to
be involved in keeping young minds interested in Mathematics for the past 22
years.
“We believe HMC will grow bigger and
better and reach more Maths lovers with
each passing year. And of course, healthy
competition always comes with a bonus
of great rewards for those great Math
brains.
“We wish each and every participant
the very best in HMC and we are already
looking forward to HMC 2023! It was
extremely heart-warming to witness the
number of learners eager and excited for
this opportunity.”
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Learning deficits
in Maths
compound over
time.
PHOTO:
Shutterstock

The decline in mathematics in
BY STAFF REPORTER

S

outh Africa is still not addressing the root causes behind the
decline in the number of learners taking Maths or the decline in
the pass rate of those who do choose the
subject. Less than 30 percent of all matric
students take Maths and only half of them
pass their exams.
According to Professor Rashied Small
from the South African Institute of Professional Accountants (SAIPA), the decline in both the number of learners and
their performance can be attributed to the

shortage of qualified mathematics teachers
and consequently the teaching methodology. Small is the Executive for the Centre
of Future Excellence.
“The decision not to take Maths influences your career path. It is not only for
accountancy that you need Maths to gain
university entrance. Almost every career
path requires you to have Mathematics in
matric. Students are excluded from certain
careers mainly because of their choices not
to take maths,” says Small.
Small said schools appear to be “encouraging” learners who are struggling
with maths to switch to Maths Literacy in

Grade 10. This is because they fear ending
on the low pass rate list of the Department
of Basic Education.
The result, for example, is that in a school
of 100 matric learners, only 12 are taking
pure maths, says Faith Ngwenya, Technical and Standards Executive at SAIPA.
SAIPA has been running an Accounting,
Maths and Maths Literacy support project
for Grade 12 learners since 2017 and has
seen a drop in the number of learners over
the years.
Ngwenya agrees with Small on the lack
of qualified maths teachers and says that
those who do teach the subject are not
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South Africa is a cause for concern
comfortable doing so. They teach learners the solution which they cannot explain
themselves.
Ngwenya says Maths develops cognitive
skills which are part of 21st century learning – the ability to think critically, to communicate, collaborate and to be creative.
It has nothing to do with crunching the
numbers.
It is all about being able to interpret,
analyse and to solve problems, explains
Ngwenya.
Small adds that the current methodology
of teaching, particularly in public schools,
does not inform the learner of the logic

that underpins the mathematical formulas. “The logic of Maths has been taken out
of our teaching methods. We need to teach
the logic. We need to come back to the basics,” said Small.
He refers to a time when learners had to
recite the multiplication tables by heart.
“If you knew the two-times table, the
three and four-time tables became easier
because the learner could see the pattern.
It taught them the relationship between
numbers,” said Small.
“However, the methodology of teaching has changed, therefore learners find
it difficult to see the relationship between

numbers.”
Ngwenya warns that if South Africa
continues to accept the decline in learner
numbers and their performances year after year, the country will be worse off. She
said that educators should start making an
effort in Grade 10 to ensure they choose
Maths and continue with the subject until
Grade 12 and that they pass.
The view that Maths should not be taught
in class only, also has to change, adding
that learners must adopt the habit of practising their Maths daily, as opposed to just
“learning” it.
“Sending them to summer camp when

they are already in matric, is too late. The
support should start much earlier. These
camps do not help to increase the number of students who would have otherwise
taken Mathematical Literacy, for an example to change and take Mathematics as
they are often available to Grades 11 and
12,” says Ngwenya.
Small says teachers have to be better capacitated and that the closure of technical
teaching colleges is part of the problem.
“These colleges equipped them to become
teachers, but it also helped them to specialise in the different subjects such as Maths,
Science and Accounting,” said Small.
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Education the
key to economic
growth

BY AMY MUSGRAVE

T

he education system must be aligned with
economic growth and job creation, according to Godwin Khosa, CEO of the National
Education Collaboration Trust (NECT).
To achieve this, the private sector and state-owned
entities need to play their part by providing more
training opportunities, Khosa told Inside Education in an exclusive interview on the outcomes and
future of education in South Africa.
Khosa’s view is in line with research which shows
that the skills and knowledge base of employees are
a critical determinant of growth. It has also been
shown that the difference in training levels is a key
factor separating developed and developing countries.
While Khosa supports the model used by the Further Education and Training (FET) institutes, he
believes more can be done to boost their outcomes.
“FET colleges that have worked and produced
highly employable youth, are those that have strong
links and involvement with industry,” he said.
“More funded placements in functional industries
should be promoted. This will help us deal with the
challenges of having FET college lecturers who are
teaching from a theoretical basis because they don’t
have industry experience themselves.”

The NECT is an organisation dedicated to
strengthening partnerships between civil society
and the government to achieve South Africa’s national goals for basic education. It strives to support
and influence the agenda for the reform of education. It conceptualises, designs, tests and progressively scales up programmes that respond to gaps in
the education system.
Khosa believes that a lack of both forward-thinking and education planners are key hindrances to
ensuring quality education and a system that works.
“This point is made to address the deeper-seated,
not so obvious binding constraints that will unlock
and sustain improvement for the longer term. One
of these is building the necessary capacities to manage the education system. We need to invest more
in this regard through talent management programmes that develop sufficient numbers of critical
skills to the education system leadership and building systems that will carry the education system in
the long run,” he says.
The CEO says that stakeholders in the sector need
to be mindful of the fact that education is a complex social challenge and more qualitative research
is needed instead of quantitative research.
“Whilst we have good research from education
economists, educational research with a deeper focus
on pedagogy is missing in the macro development
debates about education improvement,” he says.

“We have had good research outputs relating to
learner outcomes and allocation of budgets etc, but
less on the complexities of the classroom. This, I
think is a result of the global influences and skewness of the funding of research in the country.
“It, unfortunately, correlates with the urban/regional, regional (inland and coastal) and racial histories of universities. Imbalances in this respect risk
instability in the future. All people and institutions
must associate with the policy decisions we take today. Proactive measures should be taken to avoid
rifts, rejections and revolts against policies and programmes in the future.”
And the country focuses on the wrong indices to
measure progress in education.
The quality of education is not equivalent to only
Maths and Science passes, but often less emphasised
and equally important are non-cognitive indicators
such as entrepreneurship, confidence, and the ability to solve problems, he says.
Also, the top brass in the education system must
understand how to compile and spend their budgets.
“Any person can allocate resources to programmes,
projects and activities, but only the technically competent will make wise budget allocations and utilise
the resources. These are the two sides of efficiency:
allocative and utilisation efficiencies. They go together. If you miss one, you don’t see the results.”
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School mental health resources critical
to ensuring safe school environments
Mental health issues among
youth appear to be increasing.
PHOTO: SUPPLIED

BY SANDRA M CHAFOULEAS AND
AMY BIESCH

is greater than supply, a trend that is projected to continue in the years to come.

HENEVER a mass shooting takes place in American
schools, the public discussion often focuses on laws
or policies that might have prevented
the tragedy. But averting school violence
needs more than a gun policy. It requires
both prevention and crisis response that
take students’ emotional well-being – not
just their physical safety – into account.
School violence prevention also requires
professionals – counsellors, psychologists
and social workers – who know how to
create an emotionally safe environment,
which research shows are critical to safe
schools. Unfortunately, statistics show
there is a critical shortage of such employees. Staffing shortages have become a
major obstacle to creating schools that are
emotionally safe for children.
As school psychology professors who
train future school psychologists, we
know that school counsellors, psychologists and social workers are in short supply. Though school shootings have led to
increased hiring of police officers to serve
in schools, the hiring of experts in school
mental health has not kept pace. Demand

Staffing matters

W

Employment of school counsellors is expected to grow 11 percent over the coming decade. However, there are not enough
trained professionals to fill the positions.
Current ratios are already twice what they
should be, with one school counsellor for
every 464 students and one school psychologist for every 1,200 students. These
ratios are even higher in schools where
most students are members of ethnic or
racial minorities.
Better-staffed schools are more likely to
use preventive and restorative approaches
to student violence – ones that aim to educate, rather than those that simply aim to
punish. In understaffed schools, providers
manage only to keep up with emergencies,
rather than doing the preventative work
required to make schools safer and more
successful.
Key preventive and restorative activities
to promote emotionally safe environments
include:
Promoting connected communities: Research has found that when students feel
more comfortable at school and feel like
they belong there, they are less likely to

engage in aggressive behaviour at school
– even when they have experienced violence at home. Key activities such as group
decision-making, teamwork-building and
conflict resolution – often led by teachers
with support from school mental health
personnel – can help build this type of
community.
Teaching social-emotional skills: School
mental health professionals can help to
ensure all students are taught strategies
to identify their feelings, calm themselves
and connect with others. Students with
these skills not only have fewer conduct
problems and less emotional distress at
school but get better grades as well. Most
states, however, don’t require schools to
teach these skills to all students.
Intervening early: Schools are in a unique
position to provide proactive support
when data suggests a widespread need.
For example, rates of anxiety and depression in youth have doubled since the onset of the pandemic, such that as many as
20 percent of students in a classroom may
be affected. Targeted therapeutic supports
delivered in small group formats by school
mental health personnel can help prevent
the development of future disorders.
Providing accessible mental health support: Schools can be a primary source of

mental health support for young people
in crisis. This includes both providing direct services in school and coordinating
care with community providers. For many
students, especially students of colour and
those with fewer financial resources, a
school may be the only accessible way to
receive mental health treatment.
Preparing school staff

Even before the COVID-19 pandemic,
and much more severe since it began,
schools have been struggling to provide
enough mental health support to students,
given insufficient staffing.
There are several federal bills proposed
that aim to expand the number of school
mental health workers. One bill would
help grow the pipeline by subsidizing the
cost of graduate training for those who
commit to working in schools. Another
would provide grants directly to schools to
fund additional in-school positions. However, experts project both bills only have a
3% chance of being enacted by Congress.
(Sandra M. Chafouleas, Professor of Educational Psychology, University of Connecticut)
(Amy Briesch, Associate Professor of School
Psychology, Northeastern University)
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Free State education
aims to keep top spot

T

BY AMY MUSGRAVE

he Free State aims to maintain its top spot for
matric passes in 2022. The Department of Education is focusing on several measures to boost
learning and teaching, and equipping children
for the world of work in the 21st century.
The province has made the top spot for three years in
a row, with an 85,7 percent pass rate for 2021, this year
the department is aiming for a 90 percent pass rate with
a 50 percent bachelor pass rate for Grade 12s. In the
Grade 10 and 11 group, the department is aiming for an
88 percent pass rate with a 35 percent bachelor pass,
and for Grades 8 and 9, a 90 percent pass rate with an
average achievement of 65 percent.
For the first time last year, four of the province’s districts were in the Top 10 list of the best performing districts in the country.
Premier Sisi Ntombela has stated that the province is
leading the “education revolution” and that plans for the
2022/23 financial year will continue to bolster the education system.
The department’s budget this year is titled “Equipping
learners with the knowledge and skills for changing the
word within the context of COVID-19”.
This is after the department realised that the pandemic
and lockdowns affected schooling and that it now needed
to accelerate progress on improving inequality between
schools, making up for learning losses, strengthening
care, providing support, quality and efficiency, as well as
equipping the system to meet the demands of the Fourth
Industrial Revolution, which represents many opportunities and challenges.
According to Tate Makgoe, MEC for Education, the province has already taken several initiatives to advance an
agenda of equipping learners with 21st-century skills
and enabling greater uptake of work-related and entrepreneurial competencies.
“These include conceptualising a competency-based
curriculum, piloting technical and vocational subjects
that feature in a three-stream model, drafting a recovery plan to recover, reboot and rejig the system, drawing
on modern information and communication technologies
(ICTs) and blended learning platforms to ensure that the
relevant learning outcomes are achieved and improved,”
he says.

Secondary and primary school programmes

The province’s plans to reboot secondary schools include:
• Grade 8 and 9 learners in all agricultural schools will
be introduced to the planting of seedlings and eventually harvesting crops in partnership with a Dutch company, Rijk Zwaan. The partnership aims to teach learners about food security.
• It will provide 14 agricultural schools with tunnels for
the realisation of this project’s objectives.
• As part of the provincial reading strategy, all Grade 8
and 9 learners will be supplied with printed readers in
home languages and English FAL (First Additional Language).
• In improving performance in home languages, a pilot
will be introduced in 70 Quintile-1 schools this year.
These schools will be supplied with English and Sesotho reading packages to be used during a reading period.

Free State Province Premier Sisi Ntombela
• All computer applications technology (CAT) and information technology (IT) schools with Grade 9 classes
will be sampled to participate in the pilot training towards obtaining International Computer Driving Licence (ICDL) certificates for computer applications.
• A special support programme will be implemented to
support Grade 10 to 12 in mathematics and physical
sciences.
An entrepreneurship, employability and education programme which aims to equip learners with the skills
needed for the future world of work, will be implemented
in 70 primary schools and 60 secondary schools across
the province.
Also, coding and robotics as a subject have been introduced in 111 primary schools and 50 secondary schools.
For the primary school level, the department also has
great goals. For Grades 1 to 3, it wants a 100 percent
pass rate with an average performance of 75 percent,
and for Grades 4 to 7, a 95 percent pass rate with an
average pass rate of 70 percent.
It has numerous plans for this level of schooling for the
year, including equipping 450 Grade 1 to 3 teachers with
literacy skills, supporting 100 departmental heads of
maths, natural sciences and technology in subject management and leadership, and providing natural science
mobile labs to 180 primary schools.
Skills training and higher education

While the department is going all out to equip learners

to achieve its highest pass rates so far, tertiary training
and upskilling have been identified as being a critical
part of the education ecosystem.
“No ethical and developmental state will be realised
without the necessary capacity. We need skills to develop and grow the Free State,” says Ntombela.
• The Central University of Technology in partnership
with the National Home Builders Registration Council
(NHBRC) is training 695 students in the NQF Level 7.
• A total of 480 are enrolled in the Trade Test Programme
to register as artisans.
• Around 2,000 N3 to N6 TVET Colleges graduates are
benefitting from the NQF Level 5 Building Inspectorate
Programme offered by the Local Government Sector
Education and Training Authority, in collaboration with
the Central University of Technology.
• The province has also allocated an additional 200 local bursaries for this financial year.
Ntombela says the Office of the Premier will host a Senior Management Indaba in September to deliberate on
training and skills, which is a number one priority for the
government.
To add to the growth and capacity building of the provincial government, 50 employees are undergoing a Recognition of Prior Learning to obtain a National Diploma
in Public Administration. And a total of 149 unemployed
youth completed their Public Administration Learnership
Programme, while the provincial government was central
in ensuring work placements for 314 youngsters.
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North West
North West
renames
provincial bursary
scheme to Victor
Thebe Sifora.
PHOTO: SUPPLIED

North West bursary scheme
renamed after ANC stalwart,
Victor Sifora
T

he province of North West has renamed its provincial bursary scheme for the late ANC Youth League
(ANCYL) stalwart, Victor Thebe Sifora. This is a move to
preserve his legacy as an activist, scholar and struggle
veteran.
The bursary scheme benefits thousands of students
from poor backgrounds and grants them the opportunity
to further their studies at various institutions of higher
learning.
Bushy Maape, North West Premier, said over R4 million has already been set aside for the bursary scheme
in the current financial year and has benefitted more
than 800 students since 2016.
In his address during a launch held at the Mahikeng
campus of North West University, Maape appealed to
businesses and other social partners to contribute to
the bursary scheme to enable government to increase
its intake of beneficiaries.
The launch was attended by Wendy Matsemela, the
MEC for the Department of Education, members of the
Sifora family, a delegation from North-West University
led by Potchefstroom Campus Deputy Vice-Chancellor,
Daryl Baila, local mayors and councillors.
“Our plan is to see more learners, particularly from
rural areas and disadvantaged backgrounds, benefiting
from this scheme. It is through education that we can
change the lives of our people for the better.
“Education helps us to develop a new set of skills that
can assist in addressing a number of challenges confronting our province,” Maape said.
Maape beamed as he spoke of the high-calibre individuals that the province has produced and said their
names needed to be celebrated and preserved as part
of their legacy, and as a heritage to the province.
“Sifora was a remarkable person and part of preserving his legacy is to make sure that we create socio-economic opportunities for the youth. This will ultimately
alleviate the challenges of poverty, unemployment,

substance abuse and other social ills
bedevilling our communities,” said
Maape.
"It is my firm belief that the renaming of this scheme will reignite interest among the youth to study further
and critically emulate Sifora’s principles which were confined within the
realm of servitude and selflessness.
"Sifora, who was born in Mopyane
Village in the then-Madikwe

district in North West in 1914, was one
of the founding members of the ANCYL along with Oliver Thambo, Nelson
Mandela, Anton Lembede and Walter
Sisulu.
“He was also a member of Seoposengwe, an official opposition party
in then Bophuthatswana, and had an
illustrious career as an academic, principal and teacher,” he said.

North West Premier, Bushy Maape
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African languages pushed at
South African universities

A

CADEMICS call on tertiary institutions to
implement language policy framework.
South African academics have urged institutions of higher learning to be progressive
and implement the country’s Language Policy Framework for Public Higher Education Institutions, which
came into effect earlier this year.
The framework is designed to develop and strengthen indigenous languages in scholarship, teaching and
learning at tertiary level.
South Africa has 11 official languages, and its academic output is dominated by two: English and Afrikaans.
“We cannot look at the academe the way we did in
the past. We cannot be celebrating people completing
PhDs in their mother tongue when that should be a
norm and not an exception to the rule. We need to
push for more collaboration to build coherency in our
actions,” Linda Meyer, director of operations and sector support at Universities South Africa, told a 22 June
meeting.
The meeting was organised by Usaf ’s community of

practice for the teaching and learning of African languages.
The grouping, abbreviated to CoPAL, has held numerous meetings with universities and policymakers
over the past two years to share ideas and emphasise
the requirements of the policy framework.
Langa Khumalo, CoPAL chair, urged universities
attending the meeting to “push harder to normalise
multilingualism”.
Need for change

In the policy framework, first published in the Government gazette in 2020, South Africa’s Department
of Higher Education and Training says language still
stands in the way of success for many students at
South African higher education institutions.
“Despite their status as official languages, African
languages were not formally offered the opportunity
to develop as academic and scientific languages in the
past,” it states.
“The framework seeks to address the challenge of the
underdevelopment and underutilisation of official Af-

rican languages at higher education institutions whilst
simultaneously sustaining the standard and utilisation
of languages that are already developed,” it adds.
When it was published, some universities—including Stellenbosch—objected as it excluded Afrikaans as
an indigenous language. However, two years down the
line, progress is underway at the university, the meeting heard.
Stellenbosch was one of several universities giving
progress updates at the meeting. It said it is hosting
workshops on how the university can advance the use
of isiXhosa in teaching and learning. Currently, it only
uses English and Afrikaans.
The University of Cape Town reported that it is drafting a questionnaire to determine how African languages are used in teaching and the extent to which
this is happening.
The University of KwaZulu-Natal said it is in the process of reviewing its language policy, the draft of which
will soon be submitted to the university language
board and, subsequently, to all relevant structures. SUPPLIED|
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Green is the
new gold –
Ramaphosa
P

RESIDENT Cyril Ramaphosa says the Just Energy Transition (JET) Framework will serve as
a key evidence-based guide for policy making
for South Africa’s transition from a carbonintensive economy to a greener and cleaner economy.
The framework was presented to him by the Presidential
Climate Committee (PCC) in July.
“As this Just Transition framework underscores, combating climate change is not only an environmental imperative,
but an economic one as well. This framework is an evidencebased document and a victory for evidence-based policymaking.
“The publication of this framework must now serve as a call
to action to each of us to embrace the opportunities presented by
a low-carbon, inclusive, climate-resilient economy and society,” he

said.
The PCC has held stakeholder engagements, community dialogues, and colloquiums in a bid to conduct robust research and analysis and hear views on South
Africa’s transition in a bid to leave no one behind.
President Ramaphosa hailed the thorough work done by the PCC and highlighted that the framework has the potential to revolutionise the country.
“It sets out the skills development, economic diversification, social support, governance and finance mechanisms required to make low carbon
economy a reality. It advocates for a massive expansion of renewable
energy, battery storage, new energy vehicles, green minerals and the
hydrogen economy.
“It calls for the creation of long-term decent work that mitigates
losses from the decline in fossil fuel usage. Green, as the common
expression goes, is the new gold,” he said.
The president emphasised that the JET framework will have
implications for the education and social security sectors and
will also require work to be done to ensure that the framework
finds expression within government plans and budgets.
“In education, one of the immediate implications is reskilling and upskilling the workforce, so that they are able
to adapt to new technologies. The challenge we face is
to overhaul the education system from basic education
level, so that learners are thoroughly prepared for green
jobs as part of the new economy.
“Also important is the need to provide comprehensive social security safety for displaced workers and
communities. We envisage that this support will include mechanisms that promote entrepreneurship
and self-employment where possible, complemented by social protection funds,” president
Ramaphosa said.

President of
the Republic of
South Africa, Cyril
Ramaphosa
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NATIONAL
SENIOR CERTIFICATE
GRADE 12
ACCOUNTING P1
NOVEMBER 2021
MARKING GUIDELINES
Accounting/P1

2
NSC – Marking Guidelines

MARKS: 150
MARKING PRINCIPLES:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.

Unless otherwise stated in the marking guidelines, penalties for foreign items are applied only if the
candidate is not losing marks elsewhere in the question for that item (no penalty for misplaced item).
No double penalty applied.
Penalties for placement or poor presentation (e.g. details) are applied only if the candidate is earning
marks on the figures for that item.
Unless otherwise stated, give full marks for correct answer. If answer is incorrect, mark workings.
If a pre-adjustment figure is shown as a final figure, allocate the part-mark for the working for that
figure (not the method mark for the answer). Note: if figures are stipulated in memo for components of
workings, these do not carry the method mark for final answer as well.
Unless otherwise indicated, the positive or negative effect of any figure must be considered to award
the mark. If no + or – sign or bracket is provided, assume that the figure is positive.
Where indicated, part-marks may be awarded to differentiate between differing qualities of answers
from candidates.
If candidates provide more that the required number of responses, inspect all responses to give
benefit to the candidate. Penalties may be applied for foreign entries if candidates earn full marks on a
question (max -2 per Q).
This memorandum is not for public distribution; as certain items might imply incorrect treatment. The
adjustments made are due to nuances in certain questions.
Where penalties are applied, the marks for that section of the question cannot be a final negative.
Where method marks are awarded for operation, marker must inspect reasonableness of answer.
Operation means 'check operation'. 'One part correct' means operation and one part correct. Note:
check operation must be +, -, x, ÷, or per memo.
In calculations, do not award marks for workings if numerator & denominator are swapped – this also
applies to ratios.
In awarding method marks, ensure that candidates do not get full marks for any item that is incorrect
at least in part. Indicate with a .
Be aware of candidates who provide valid alternatives beyond the marking guideline. Note that one
comment could contain different aspects.
Codes: f = foreign item; p = placement/presentation.

QUESTION 1
1.1

Calculate the value of the closing stock of formal suits that was omitted
from the stock sheets on 30 June 2021.
WORKINGS
ANSWER
230 – 24

240 – 206 / if both unit totals add up to 240

R675 500

(206 x R2 850) + (34 x R2 600)





one part correct

5
1.2

Calculate: Correct net profit after tax for the year ended 30 June 2021.
Indicate '+' for increase and '–' for decrease.
NO.
WORKINGS
Incorrect net profit before tax
(i)
Audit fees

AMOUNT
4 918 950
+ 123 600 
No part marks

(ii)

Interest on loan
4 028 000  – 3 755 000  or

– 273 000 #

4 028 000 one mark + (420 000 – 4 175 000) one mark

(iii)

Rent income

(two marks; no part marks)
(5 500 – 750)

These marking guidelines consist of 10 pages.
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Be aware of different methods

(iv)

4 750  x 2

– 9 500 #

(77 000 x 4/14)
one mark one mark one mark
22 000
– 3000 = 19 000
x2
÷4

Income tax

(1 200 000 + 85 250) must add prov tax + amount owed

#
– 1 285 250
3 474 800 

Net profit after tax

one part correct

# operation and – sign or accept use of brackets
total must include the NP figure

1.3

Retained Income Note on 30 June 2021
-1 P (if no details)

12

-*brackets to earn full marks

Balance at beginning
Net profit after tax
Shares repurchased
Dividends for the year
Balance at end

Copyright reserved

see 1.2
ignore workings
ignore workings

3 474 800
(78 000)*
(1 170 000)*
3 240 000
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JIMO LTD
STATEMENT OF FINANCIAL POSITION ON 30 JUNE 2021
Figures are NOT required in shaded areas.
ASSETS
NON-CURRENT ASSETS
Fixed assets
Financial assets
CURRENT ASSETS

8 700 000

Inventories 4 198 500+ 675 500  – 14 000

4 860 000 *

see 1.1

Trade and other receivables

3 811 410 *

(3 668 810 + 8 000 + 123 600 + 11 000 )
audit fees

Cash and cash equivalents

transfer

balancing figure
accept negative amount

TOTAL ASSETS

see total E+L

16 762 000 

12

EQUITY AND LIABILITIES
SHAREHOLDERS' EQUITY

(1 800 000  x 540/100  or R5,40)

Ordinary share capital

Must be the balancing figure<

Retained income

4

NON-CURRENT LIABILITIES

9 720 000 *
Must use NAV

6 480 000 <
3 240 000
3 842 000

Mortgage loan

(3 755 000  + 273 000 ) – 186 000 

5

see 1.2 (ii)

CURRENT LIABILITIES

28 590 

(8 700 000 – Inventories) / 1,2
Or T&OR + CCE / 1,2

3 842 000 *
3 200 000 

Trade and other payables
1 253 000  + 9 500  + 11 000 – 14 000 see Inventories

1 259 500 *

Shareholders for dividends

1 170 000 #

rent income

1 400 x 10

Current portion of loan

see 1.3 / given

186 000 #

see NCL

SARS: Income tax

85 250 #

Bank overdraft

balancing figure

499 250 

12

16 762 000 *

TOTAL EQUITY AND LIABILITIES
# inspect if included with T&OP
-1 foreign items max -2

*one part correct

presentation -1 max -2

TOTAL MARKS

55
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QUESTION 2
Copyright reserved

2.1

Ordinary Share Capital Note on 28 February 2021
800 000

Ordinary shares at the beginning

6 400 000 

100 000

New shares issued

1 250 000 

balancing figure
Must subtract repurchased

(30 000) 

Repurchased 30 000 shares at R8,50 

870 000 

Shares at the end of the year

(255 000) #

If one part correct
do not accept 36 000

7 395 000
6

# if answer of 255 000 is correct, award two marks if R8,50 is not shown

2.2

Calculate the following financial indicators on 28 February 2021:
% operating expenses on sales
WORKINGS

ANSWER
20% 

1 458 600 x 100*
7 293 000

one part correct;
calculated as a %
% sign not necessary

Check numerator / denominator

Dividend per share
( no part marks )
(162 000/900 000)

2
WORKINGS

18 cents  + 22 cents 
18c

two marks

162 000

ANSWER

Assume cents if not specified.

40 cents &

OR 0,18 + 0,22

22c

+

one mark

191 400

900 000
870 000 See below ‘&’.
No marks for denominator if the same figure is used for interim & final dividends.
If weighted average used:
one mark

&Workings must be inspected
in this case to earn the mark.
Only award method mark if
correct method is used i.e.
different denominators for
interim DPS & final DPS (e.g.
900 000 & 870 000).

162 000 + 191 400 = 353 400
861 666,7
861 667
two marks

(
one mark
) do not accept
no method mark&
(162 000 + 191 400) / 870 000
= 40,6 cents X
(162 000 + 191 400) / 900 000
= 39,3 cents X
(162 000 + 191 400) / 885 000
= 39,9 cents X

4

% return on average shareholders' equity
WORKINGS
985 500 
½ (6 450 000 + 8 038 100)
14 488 100 two marks
7 244 050 three marks

ANSWER
x 100*

13,6% *

one part correct
calculated as a %
Do not accept 0,136 or 0,14

Check numerator / denominator

5

* x 100 does not constitute ‘one part correct’

Copyright reserved
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CASH FLOW STATEMENT FOR THE YEAR ENDED 28 FEBRUARY 2021
Figures are NOT required in shaded areas.
For use of reversed signs, ensure that only one option is consistently used

CASH FLOW FROM OPERATING ACTIVITIES

1 180 000

Cash generated from operations
Interest paid
Taxation paid

(1 350 000 – 985 500) one mark

35 900 + 364 500 + 29 100

(429 500) *

Be aware of signs reversed, use of brackets or ledger account formats

Dividends paid

115 300 + 162 000

OR: 115 300 + 353 400 – 191 400

Be aware of signs reversed & use of brackets or ledger account formats

(277 300) *

6
CASH FLOW FROM INVESTING ACTIVITIES

(1 320 000)

CASH FLOW FROM FINANCING ACTIVITIES

409 000*

Shares issued
Shares repurchased

see 2.1
36 000

one mark two m.marks

255 000  + (30 000 x 1,20) OR 30 000 x
see 2.1

R9,70

(291 000)*

8

(550 000) *

(if R1,20 above ASP)

Loan repaid

269 000*

NET CHANGE IN CASH AND CASH EQUIVALENTS

from top (OA + IA + FA)

(75 200)*

CASH AND CASH EQUIVALENTS AT BEGINNING
CASH AND CASH EQUIVALENTS AT END

1 250 000*

One mark if figure
correct but no brackets

4

193 800*

18

*one part correct and must indicate correct operation & correct use of brackets;
If no brackets, assume answer is an inflow of cash – award marks for workings only;

TOTAL MARKS

Copyright reserved
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QUESTION 3
3.1

3.1.1
3.1.2
3.1.3
3.1.4

D
A
B
C

Return on equity
Liquidity
Gearing
Solvency

3.2

FLEXI LTD AND BROOM LTD

3.2.1

Profitability:

Accept abbreviations if
understandable

4

Quote and explain TWO financial indicators to show which company is managing its
expenses more efficiently, and is thereby more profitable. Quote figures and trends.
part marks for incomplete / partial / unclear responses

Any TWO financial indicators (explaining trend) from Broom Ltd with figures  
If figures are shown for Flexi Ltd, award marks to names of indicators (max 2 marks)
Quote figures and trends for any two indicators below

% OExp on sales improved / decreased (from 17%) to 13,6% / by 20% / by 3,4% points (accept

3,4%)

% OP on sales increased (from 20,5%) to 24,2% / by 18% / by 3,7% points (accept 3,7%)
% NP on sales increased (from 16%) to 19,6% / by 22,5% / by 3,6% points (accept 3,6%)
All indicators show an improvement in profits / expenses well managed.

3.2.2

4

Dividends, earnings & returns:
Comment on the dividend pay-out policy of Flexi Ltd. Explain why this is an
irresponsible change in policy. Provide TWO points. Quote figures and trends.
Trend (with figures) 

part marks for incomplete / partial / unclear responses (e.g. mentioning only DPS or only EPS)

Responses for 2 marks for figures & trends:
 The pay-out rate increased (from 59%) to 115% / by 94,9% / 56% points (accept 56%)
 In 2021 they paid DPS of 92c compared EPS of 80c (i.e. 12c from retained income).
 Although the EPS dropped from 138 cents to 80 cents (by 58 cents) / DPS was 10 cents
more than last year (82c to 92c) and DPS now exceeds EPS (by 12c / 92c to 80c).
Explanation / comment on decision 

part marks for incomplete / partial / unclear responses; figures may be included in the explanation

Expected comments – any one valid comment for two marks e.g.
 Company is depleting Retained Income reserve (which can be more effectively used to
rebuild profitability)


The company is trying to keep shareholders happy / trying to influence market price of
shares by increasing dividends / equalizing dividends over several years.

Comment on the % return on shareholders' equity of EACH company.
and trends.
Financial indicator with figures & trend 

4

Quote figures



Flexi Ltd:
ROSHE dropped from 12,2% to 7,6% / by 37,7% / 4,6 % points (accept 4,6%)
Broom Ltd:
ROSHE improved from 10,7% to 14,1% / by 31,8% / 3,4% points (accept 3,4%)
Additional comment in each case  
Figures may be included in the explanation; candidates are NOT required to mention a
specific figure for the alternative rate; do not penalise for incorrect rates on investments (as
these could vary from 4% to 14%)
 Flexi Ltd: Refer to / compare alternative investments e.g. fixed deposit


Broom Ltd: Refer to / compare alternative investments e.g. fixed deposit

Comment for 1 mark only (to cover both companies):
 If candidates only mention increased / decreased / good / bad without alternative
investments.
Copyright reserved
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A shareholder feels that the earnings per share (EPS) in Broom Ltd are better than that
in Flexi Ltd. Explain why you agree with him. Quote figures or calculations.
To get full marks, must compare EPS to Value of share (MP / NAV) for Flexi Ltd with figures
 part marks for incomplete / partial / unclear responses
To get full marks, must compare EPS to Value of share (MP / NAV) for Broom Ltd with figures
 part marks for incomplete / partial / unclear responses

Expected responses for four marks (two marks per company):
 EPS to NAV is 7,4% in Flexi Ltd and 11,4% in Broom Ltd
 EPS to MP for 2021 is 8,1% in Flexi Ltd (80/990) and 10,9% (72/660) in
Broom Ltd
 EPS on MP for 2020 is 7,1% in Flexi Ltd (80/1130) and 11,7% (72/615) in
Broom Ltd
 Flexi Ltd earned 80c on a share valued at 990c/1 081c while Broom Ltd
earned 72c on a share valued at 660c/632c.
OR: Other comparisons for each company for only one mark in each company:



3.2.3

Flexi Ltd EPS decreased from 138c to 80c whilst Broom increased from 65c to
72c
Flexi EPS is calculated on a smaller number of share (700 000) so it looks good;
Broom’s EPS is calculated on a larger number of shares (1 500 000)

4

Shareholding of Bob Yates in both companies:
Comment
on
the
price
paid
for
Flexi Ltd. Provide TWO points. Quote figures.

the

shares

repurchased

by

Figures may be included in the explanation
Any TWO valid points (2 marks each), at least one of which must be related to a financial
indicator with figures:





Compare with figures R13,20 to MP of R9,90 or R11,30
Compare with figures R13,20 to NAV of R 10,81 or R11,28
Compare with figures R13,20 to any other value (e.g. average issue price)



Any other general comment without figures e.g. compromised the funds (liquidity)
/ Bob abused his status to enrich himself / MP also shows a decreasing trend / no
demand for shares / could drop the price further (apply part marks for simple or
incomplete or partial answers).

4

Calculate the number of shares that Bob purchased in Broom Ltd with the money he
received from the share buyback at Flexi Ltd.

WORKINGS
150 000 x 13,20

1 980 000
R6,60

ANSWER

300 000 shares

one part correct

2

Copyright reserved
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Explain the effect of the share repurchase on the % shareholding of Bob Yates in
EACH company. Quote figures and trends.
Explanation on % shareholding  Comparison in Flexi Ltd with figures 
Explanation on % shareholding  Comparison in Broom Ltd with figures 
Be aware of combined explanation with figures

Flexi Ltd:
Bob was the majority shareholder (51%)
He now has only 40,5% of the shares (283 500 / 700 000) so he has lost
majority status.
Broom Ltd:
460 000 + 300 000
Bob had 41,8% of the shares
He now has 50,7% of the shares (760 000 / 1 500 000) see 3.2.3
He is now the majority shareholder (or based on calculation in 3.2.3)
OR: There was no share repurchase in Broom Ltd, so that would not affect his
% shareholding which was 41,8% (two marks)
OR: As he bought 300 000 shares in Broom Ltd, he is now the majority
shareholder (50,7%).
3.2.4

4

Financing strategies and gearing:
Explanation of decisions taken by the directors of Broom Ltd (two marks):
Any ONE decision  Figure 

Increased the share capital by R2 640 000 or (400 000 shares)
Decreased the loan by R400 000 OR
Net increase of R2 240 000 to total capital employed

OR

Explain ONE benefit (two marks):
Explanation of benefit  Award part marks for partial / unclear / incomplete responses






All the money generated is spent on lasting items (fixed assets) which could
generate further profits in future
Improved debt/equity ratio / reduced debt/equity (low risk) / improved
creditworthiness in future

4

Improved % return on average capital employed.

Explain how the decisions taken by Flexi Ltd on its capital employed has affected the
risk and gearing of the business. Quote TWO financial indicators (with figures and
trends).
TWO financial indicators (with figures)



Debt/equity  is now / increased (from 0,4 : 1) to 1,1 : 1 / by 0,7 : 1 



ROTCE  is now / decreased (from 16,1%) to 10,2% / by 36,6% / by 5.9%
points (accept 5,9%) 

Explanation could be combined with figures or separate; both risk & gearing must be
mentioned. Ignore reference to % ROSHE (i.e. do not penalise)




Award part marks for partial / unclear / incomplete responses

High risk due to increase in loan
The business in experiencing negative gearing (ROTCE is lower than
interest rate of 13%)
TOTAL MARKS
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QUESTION 4
4.1

Explain why a disclaimer audit report would be bad for a company's
reputation. Provide TWO points. part marks for incomplete / partial / unclear answers
POINT 1


POINT 2


4.2

Be aware of alternative valid responses e.g. Any TWO
 This indicates that there is something seriously wrong with the
financial statements.
 The company and its results cannot be trusted / creates a bad
impression or bad publicity
 This can negatively affect the share price on the JSE.
 Decreased demand for shares / losing potential investors / existing
shareholders would want to sell their shares.
 Poor management and control of internal processes / incompetent
management / question the integrity of directors.
 Suppliers and customers will look elsewhere / creditors might not
give credit
 Banks / financial institutions might not approve loans

4

One of the most important decisions that shareholders have to make at the annual
general meeting (AGM) is to appoint directors to serve on the board.
Explain why the shareholders have been given this responsibility.

Expected responses:

part marks for incomplete / partial / unclear answers

Be aware of alternative valid responses

Any ONE valid response e.g.
 Separation of ownership (shareholders) from control (directors)
 The shareholders are the major investors but they cannot all work at the
company.
 They will have to appoint directors to run the company for them.
 They have entrusted their investment to the directors.

2

If you were a shareholder, what factors or characteristics would you want to find out
about the directors who would get your vote? Explain TWO points and give a reason
for EACH.
Reason could be included with Explanation / Some Explanations could be Reasons

EXPLANATION

Any TWO 

Two separate and different points
Single word responses acceptable



REASONS Any TWO

 

Any TWO different reasons (not necessarily
linked to the explanation)



Integrity / honesty / ethical / moral / person / set
good example / work ethic / responsible / no
conflicts of interest / no accusations of nepotism



The shareholders have
entrusted their investment to
the directors.



Clear crime record





Good qualifications / member of professional body
/ management skills / competence / good
judgement / communication skills

They need expertise to run a
company well.



Company would not fall behind
on the global market.



Employees / shareholders
would respect director / have
confidence in their ability.



Be a confident ambassador for
the company / deal with all
stakeholders.



Innovative / creative



Experience in field / good track record / references
/ aware of policies.



Up to date with current trends / continues
professional development



Collaborative / a good team player



Transparency & accountability (generally assessed
after appointment, unless stated as part of track record)

Copyright reserved
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A recent news report stated that a major company, Baxco Ltd, had been awarded a
tender to supply equipment worth R20 m to a chain of private hospitals. The report
accuses the CFO (chief financial officer) of that company of paying R2 m in cash to the
CEO of the hospital group.
As a shareholder, explain what you would say at the AGM. Provide TWO points.

TWO valid and different points  
Be aware of alternative valid responses



This appears to be a clear case of corruption / under-handed agreement that did
not follow the normal tender processes / kick-backs or bribes involved / unethical
& illegal.
The CFO's actions must be investigated and appropriate disciplinary measures
should follow (abusing his influence / authority) / institute criminal proceedings /
legal process / sued (dismissed / fired /replaced: only 1 mark).
Investigate further to ensure that criminal activity has not filtered through to other
parts of the company.
If the directors' integrity is compromised, this will affect the reaction of the public
and the customers.
This would affect the share price and the profits (image of the business)



Concern over access to large cash amount / lack of internal controls.








4.4

part marks for incomplete / partial answers

4

Refer to the question paper for an extract from the website and Directors' Report of a
major South African company.
In your opinion, explain why this major company found it necessary to implement this
policy. Provide TWO points.

TWO valid and different points  
Be aware of alternative valid responses








part marks for incomplete / partial answers

Crime is a major problem in this country and people are scared to come forward
to report crimes as they fear that their lives might be at risk; protection policy may
encourage them to report cases.
The company states this in their policies to make people realise that they are
serious about combatting crime.
The company would want to find out about wrong-doing before it is exposed in
the press / impact negatively on the business.
This could also prevent or minimize wrong-doing as people are aware of this
policy / being watched / reported / culprits must be reported.
This is part of good governance or according to King Code / improve reputation
of company / compliance with policies / total quality management.

TOTAL MARKS

20
TOTAL: 150
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Sports

The Mother City
will host the
16th edition of
the quadrennial
tournament.
PHOTO:
SUPPLIED

Netball World Cup to boost
Western Cape facilities
T
HE Western Cape is promoting sports at the grassroots
level and is paying extra attention to the development of
netball ahead of the August 2023 Netball World Cup to be hosted in Cape
Town.
In June, the Western Cape Department of Cultural Affairs and Sport
(DCAS) handed over R2,975,000 to the
Eden District Sports Council in Knysna
to promote sports developments at a
grassroots level, including schools and
previously disadvantaged communities
in the area.
According to the department, the council is tasked with promoting sports participation in the district and acting as a
link between the various affiliated sports

codes and 35 affiliated sports federations.
Each year, the DCAS provides funding to qualifying federations across the
province and this year special focus will
be given to netball.
Netball SA says that teams from 16
countries will be participating in the
16th staging of the premier competition and about 60 games will be played.
The last Netball World Cup was held in
Liverpool, England, in 2019.
Anroux Marais, MEC for Cultural Affairs and Sport in the Western Cape,
said the government would provide
funding to municipalities across the
province to upgrade their netball facilities. The refurbished facilities will
be used during the tournament and
will thereafter benefit communities for

years to come.
Tania Colyn, Head of Communication for the DCAS, said the government
of the Western Cape was honoured to
host the event.
“The department is excited for the
upcoming 2023 Netball World Cup as
it will bring a boost to the economy
through sports tourism and will also
give greater exposure to netball in our
country,” said Colyn.
She said the department was committed to helping athletes across all sports
codes reach their full potential by doing
what it can to ensure they have decent
facilities and sufficient equipment.
Western Cape residents have been
urged to get out and support events
across the province after the economic

slump caused by COVID-19.
Western Cape Premier Alan Winde
said the provincial government recognises the importance of sport in the
province, which is home to major local
and international events.
Winde said that this will not only
strengthen the tourism and hospitality sector but will also attract potential
business creators and investors to the
shores of the Western Cape.
“From Springbok matches to theatre
productions, from the Netball World
Cup to community festivals, we have so
much to look forward to over the next
few years. Let’s do our bit by getting out
and supporting events, whenever we
can so that we remain Africa’s events
capital,” said Winde.

